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Cultural diversity is now a defining characteristic of 
the present age and obligates mental health providers to 
become more aware and effective in the service they offer 
ethnic populations (Atkinson, Morten, & Sue, 1993; 
Kagitcibasi, c., & Berry, 1989; Locke, 1992; Nagel, 1994). 
Once the United States took for granted the myth of the 
"melting pot" (i.e. diverse cultural expressions blending 
into a homogeneous one). Since the resilience of ethnicity 
has exerted itself, "tossed salad" offers a more fitting 
metaphor (i.e. each ethnic group retaining its 
distinctiveness while enriching the others). This 
demystification of the "melting pot" myth has prompted much 
discussion and rethinking of the models of ethnic identity 
(Nagel, 1994). This concern stems from the Civil Rights 
movement with its concurrent ethnic pride movements 
(Phinney, 1990). Researchers, prompted by these movements as 
well as the changing demographics of our country toward 
greater diversity (Atkinson, et. al. 1993), have 
investigated the components of ethnic identity and its 
developmental process. 
Phinney (1990) found that most empirical studies on 
ethnic identity were done with young children. Interest 
beyond childhood has concentrated on ethnic identity 
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development in youth based on Erikson's (1968) stage theory 
that ego identity development largely takes place during 
adolescence. Most studies designed to develop ethnic 
identity measures have been carried out only with high 
school and college student populations and are limited in 
two ways: age range and representativeness. Ethnic groups 
tend to be under-represented in the middle class and 
therefore under-represented in college populations (Phinney 
1990). Parham (1989) suggested ethnic identity may not end 
in achievement status but continue to recycle and therefore, 
limiting studies to youth fails to address identity issues 
in older adults. 
The various instruments developed to measure ethnic 
identity are difficult to compare as they are largely based 
on unique group characteristics (Phinney, 1992). In 
addressing this concern, Phinney (1992) developed the 
Multigroup Ethnic Identity Measure (MEIM) for use across 
various groups. There remains a need to test the MEIM with a 
community-based adult population in order to assess the 
measurement's usefulness beyond adolescent groups. 
Another prevalent concern in this research is the 
psychological impact of ethnic identity on well-being 
(Phinney, 1990). Most studies have used self-esteem as the 
primary indicator of adjustment producing inconclusive 
results (Phinney, 1991), and leading to questions about the 
nature of self-esteem and its relationship to ethnic 
identity (Phinney, 1990). Therefore, there remains a need 
for greater clarity and deeper understanding of ethnic 
identity and its relation to well-being. 
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Acculturative stress is another factor to be considered 
in relationship to psychological well-being and ethnic 
identity (Mena, Padilla, & Maldonado, 1987; Padilla, A.M, 
Alvarez, & Lindholm, 1986; Smart & Smart, 1995, Vargas-
Willis & Cervantes, 1987). Cervantes, Padilla, and Salgado 
de Snyder (1991) developed the Hispanic Stress Inventory 
(HSI) to measure various factors of stress and included both 
an immigrant form and a non-immigrant form. This study will 
compare stress as indicated by the HSI to ethnic identity in 
a search for the relationship of ethnic identity to well-
being. 
Purpose of this Study 
The purpose of this study is (a) to test the usefulness 
of the Multigroup Ethnic Identity Measure (Phinney, 1992) on 
an adult Hispanic population and (b) to compare the results 
with psychological well-being as indicated by reported 
stress. Stress will be measured by utilizing the Hispanic 
Stress Inventory (HSI) (Cervantes, Padilla, A.M., & Salgado 
de Snyder, 1991). 
Hypotheses 
Hypothesis 1. It is hypothesized that achieved ethnic 
identity will correlate negatively with stress level. 
In seeking to test these concepts on a Latino 
population, it is noted that Keefe and Padilla (1987) 
articulated extended kinship as the key cultural trait for 
Mexican Americans. Hypothesis 2. Therefore it is also 
hypothesized that number of local compadres and ahijados 
(godchildren) will also correlate positively with ethnic 
identity achievement and a lower measured stress level. 
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CHAPTER II 
REVIEW OF LITERATURE AND RELATED RESEARCH 
Concept of Identity 
Marcia (1980), building on Erikson's (1968) theory of 
ego identity development, defined identity as a self-
structure--an internal, self-constructed, dynamic 
organization of drives, abilities, beliefs and individual 
history. Marcia (1980) proposed four modes of resolving 
identity called statuses: diffusion, foreclosure, moratorium 
and identity achievement. In the diffusion status, one has 
no set occupation or ideology. Those in foreclosure are 
involved in an occupation but one chosen parentally. 
Moratorium describes a crisis in identity and a period of 
search. Those manifesting identity achievement have passed 
through a period of decision making and are involved in a 
self-chosen occupation and hold self-chosen ideological 
goals. 
Bernal, Knight, Garza and Cota (1993) define ethnic 
identity as a construct or set of ideas about one's cultural 
group membership giving emphasis to knowledge about one's 
ethnic group and sense of self as member. Ethnicity refers 
to the cultural organization of a people and one must have 
personal ownership of one's ethnicity (Bernal, et al, 1993). 
Keefe & Padilla (1987) simply state that ethnic identity is 
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distinguished as the feeling about one's cultural group. 
Ethnic Identity as Integral to Self-identity 
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Erikson (1968) clearly placed identity development 
within a social context stating that identity is a process 
located in the core of the individual and also in the core 
of the person's communal culture. Maldonado (1975) later 
proposed that ethnic and racial self-identity was central to 
personal self-identity. He offered a definition of ethnic 
identity as the integration of ethnicity or race into one's 
self-concept or self-image based on values and life style as 
developed from within as opposed to being imposed from 
without. 
Elements of Ethnic Identity 
In a review of research on ethnic identity Phinney 
(1990) articulated three pertinent issues emerging in the 
literature: (a) the degree and quality of involvement in 
one's own culture, (b) responses to the dominant culture, 
(c) the psychological impact on individual well-being. 
Furthermore, Phinney (1990) named three approaches toward 
ethnic identity: social identity theory, acculturation and 
culture conflict, and identity formation. Social identity 
theory proposes that a strong identification with one's 
group enhances positive self-concept. Acculturation 
considers both one's relation to the dominant culture as 
well as to one's ethnic group and the conflict that may 
ensue. The third approach explores ethnic identity formation 
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as being parallel to ego identity formation. Phinney 
summarized the components of ethnic identity to include 
self-identification as group member, a sense of belonging to 
the group, and attitudes towards one's group membership and 
involvement in group activities. 
Cross (1978) formulated a model of ethnic identity 
development based on the Black experience which included the 
following stages: pre-encounter, encounter, 
immersion/emersion, internalization, and internalization-
commitment. Pre-encounter characterizes an old identity or 
frame of reference to be changed. Encounter is a moment of 
shock or confrontation that awakens a person to new 
possibilities of identity. Immersion/emersion encompasses 
the movement into Black identity which may be volatile and 
reactionary at the beginning and moving toward integration 
at the end. The internalization stage integrates the new and 
old identities. The last stage, internalization/commitment, 
incorporates social action. 
Atkinson, et. al. (1993) proposed a five stage model 
for ethnic identity development: conformity, dissonance, 
resistance and immersion, introspection and synergetic 
articulation and awareness. Conformity reflects those who 
prefer the values of the dominant culture and devalue their 
own culture. Dissonance manifests internal conflict between 
holding the values of the dominant culture and one's own 
culture. In the resistance and immersion stage one rejects 
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the views of the dominant culture and fully embraces the 
views and values of one's ethnic culture with a desire to 
eliminate oppression. The introspection stage resolves the 
conflicts felt interiorly and negativism is redirected into 
positive exploration of identity questions. Finally the 
synergistic stage is a self-fulfillment stage providing 
flexibility and a desire to eliminate all forms of 
oppression. No research has been done using this 
conceptualization. 
Phinney {1989), in a study drawing on participants of 
mixed ethnic background (Asian American, African American, 
Hispanics and Whites), initially proposed a three stage 
model: an initial unexamined stage, identity search, and 
achieved identity. The initial unexamined stage reflects a 
stage of little or no awareness or an unexamined identity 
whether diffused or foreclosed. The formulation of an 
"initial unexamined stage" was necessary because of an 
inability to distinguish between diffusion and foreclosed 
responses. The identity search stage encompasses the 
encounter and immersion/emersion stages of Cross {1978) and 
the dissonance and resistance/immersion stages of Atkinson, 
et. al. (1993). 
Mainous (1989) proposed a construct of role identity 
understood as insider/outsider as an additional dimension to 
understanding acculturation. However this addition seems to 
describe a particular aspect of a process that happens in 
the identity stage with its resolution in the achieved 
identity stage. 
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Originally, a bipolar, unidirectional process continuum 
of ethnic identity formation was assumed (i.e. as one 
assimilated one lost ethnic identity and knowledge). 
However, the theory has evolved to articulate a 
multidimensional model which recognizes the complexity of 
cultural identity (Arce, 1981; Burlew & Smith, 1991; Felix-
Ortiz, Newcomb, & Myers, 1994; Kagitcibasi, et. al., 1989; 
Phinney, Chavira, & Williamson, 1992; Porter & Washington, 
1993; Rueschenberg & Buriel, 1989; Sanchez & Fernandez, 
1993). 
The multidimensional model of ethnic identity formation 
includes the following dimensions: integrated or bicultural, 
assimilated, separated, or marginal (Berry, Kim, Power, 
Young, Bujaki, 1989; Phinney, 1990). Integrated or 
bicultural reflects strong identification with one's own 
culture and that of the dominant group or an ability to move 
between the two. Assimilation is defined as a strong 
identification with the dominant culture to the detriment of 
identity with one's ethnic culture. Separated describes a 
strong identity with one own's culture with a corresponding 
weak identity with the dominant culture. Marginal 
characterizes one with neither an ethnic identity nor an 
identity with the dominant culture. 
Another question in the conceptualization of ethnic 
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identity is whether or not it follows a developmental path. 
Phinney and Chavira (1992) examine this question in a 
follow-up interview with a group previously studied and did 
find evidence that ethnic identity does develop over time. 
However, empirical research is still very limited in this 
area. 
Latino Identity 
F.M. Padilla {1985) defined Latino identity as an 
identification and behavior produced from the interaction of 
two or more Spanish speaking groups through common 
experiences shared by those groups. He argued that Latino 
ethnic identification is based on internal factors (e.g. 
language) in combination with external factors (e.g. 
discrimination and competition for natural resources). 
While language is a primary social bond contributing to 
Latinismo, of itself, it is an insufficient causal factor 
(Padilla, 1985). Thus Latinismo is a situational ethnic 
identity and does not necessarily exist outside of a 
particular context and purpose. Latinismo is a stratagem in 
a system of inequality with the purpose of working toward 
full participation in an integrated society and is a North 
American phenomenon and not a Latin American one. Thus 
Padilla stated that Latino ethnic identity has a political 
dimension parallel to other ethnic groups in the United 
states, e.g. Blacks, Italians, Native Americans. 
Keefe and Padilla {1987) identified the extended 
11 
family, and to a lessor extent, Catholicism as two central 
factors in Chicano identity. As evidence they cite that even 
to the fourth generation these elements are retained even as 
language and knowledge of Mexican history decline. 
Therefore, they argue that Mexican Americans are selectively 
acculturated. 
Ethnic Identity and Psychological Health 
There is a growing body of literature supporting the 
theory that positive ethnic identity is essential to healthy 
psychological adjustment (Arce, 1981; Berry, et.al., 1989; 
Bohon, Singer, & Santos, 1993; Castro, Sharp, & Barrington, 
1991; Felix-Ortiz, et. al., 1994; Kagitcibasi, et. al., 
1989; Phinney, 1989, 1990, 1993; Phinney & Chavira, 1992; 
Phinney, Chavira, & Tate, 1993; Phinney, et. al, 1992; 
Rueschenberg & Buriel, 1989; Smith, 1991; Verkuyten 1994). 
Phinney, Lochner, and Murphy (1990) state: "It is our 
thesis that a commitment to an ethnic identity is an 
important component of the self-concept of minority youth 
and a factor that mediates the relation between minority 
status and adjustment (p. 54)." 
Marcia (1980), speaking of identity proposed: 
The better developed this structure is, the more aware 
individuals appear to be of their own strengths and 
weaknesses in making their way in the world. The less 
developed this structure is, the more confused 
individuals seem about their own distinctiveness from 
others and the more they have to rely on external 
sources to evaluate themselves (p. 159). 
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Erikson (1968) described the problematic for members of 
minorities: 
The individual belonging to an oppressed and exploited 
minority, which is aware of the dominant cultural 
ideals but prevented from emulating them, is apt to 
fuse the negative images held up to him (sic) by the 
dominant majority with the negative identity cultivated 
in his (sic) own group (p. 303). 
In a study by Phinney and Alipuria (1990) ethnicity 
emerged as equally important to identity development, 
occupation, and sex role development. Self-esteem related 
positively to awareness and resolution of ethnic issues 
(Phinney & Alipuria, 1990). Castro, Sharp, Barrington, 
Walton, and Rawson (1991) propose that ethnic pride is a 
contributory factor to recovery from addiction and therefore 
important to include in drug treatment programs. 
Luhtanen and Crocker (1992) explored collective self-
esteem as another component which influences social behavior 
and psychological adjustment. Minority status has been found 
to negatively impact social power self-esteem, which refers 
to attitudes and feelings about leadership, self-expression 
and initiative (Bohon, Singer, & Santos, 1993). Still, while 
many studies have used self-esteem as a measure of 
psychological adjustment the evidence that minority status 
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leads to lower self-esteem remains inconclusive and the 
causal relationship remains unclear (Phinney, 1991; Phinney 
& Chavira, 1992; Phinney, Chavira, & Tate, 1993; Verkuyten, 
1994). 
Because the quality of one's ethnic identity has 
implications for healthy psychological adjustment various 
ethnic identity measures have been developed (Helms, 1990b; 
Phinney, 1990, Phinney, 1992). Burlew and Smith (1991) 
provided an overview of the various racial identity measures 
which have been developed and recommend that researchers use 
more than one measure to tap into the multidimensionality of 
racial identity. 
Measurement of Ethnic Identity 
Yanico, Swanson, and Tokar (1994) examine the 
psychometric properties of the Black Racial Identity 
Attitude Scale--Form B (RIAS) developed by Helms (1990b) and 
frequently used by researchers. The RIAS is a 30 item 
inventory scored on a 5 point·Likert type scale with items 
addressing four of the stages of ethnic identity following 
the Cross (1978) model: preencounter (9 items), encounter (4 
items), immersion/emersion (8 items), and internalization (9 
items). 
While this scale was revised and improved from the 
original version some problems remain, specifically the 
inadequacy of the encounter subscale and the internal 
structure of the scale. There is a high correlation (.67) 
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between the Encounter and Immersion/Emersion subscale 
indicating a similarity of construct. All four items of the 
Encounter subscale are also assigned to other subscales, two 
to Immersion/Emersion, one to Preencounter, one to 
Internalization. One of the items also assigned to 
Immersion/Emersion scored higher with the Internalization 
scale than with either Immersion/Emersion or the Encounter 
scale itself. One item assigned to the Preencounter subscale 
scored higher and negatively with Internalization. One item 
assigned to Immersion/Emersion scored higher with 
Internalization and another scored correlated equally well 
with Internalization and Encounter which in turn were higher 
than the correlation with the Immersion/Emersion scale. One 
item did not correlate with any subscale. Another item 
assigned to Internalization had higher correlations with 
Encounter and Immersion/Emersion. Factor analysis using a 
three factor solution accounted for 20.1% of the variance. 
In addition five items did not load on any factor. Thus 
there is ample evidence that the RIAS-B scale developed by 
Helms (1990a) needs modification in its construction and its 
scoring in order to be useful. 
Phinney (1992) developed a Multigroup Ethnic Identity 
Measure (MEIM) suitable for various groups and with 
demonstrated reliability. This measure reflects the shift 
from the focus on race to the focus on ethnicity which is a 
broader term since various groups may be of the same race 
but of different ethnic culture. Phinney's study indicated 
that three components comprise ethnic identity: positive. 
ethnic attitudes, ethnic identity achievement, and ethnic 
behaviors. The MEIM is comprised of 14 items scored on a 4 
point Likert scale. This study also suggested that ethnic 
identity is developmental and influential to the self-
concept of minority youth. 
Acculturative Stress 
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Mena, Padilla and Maldonado (1987) define acculturation 
as a process of adaptation or cultural adjustment when two 
or more cultural groups interact. The term acculturative 
stress refers to any conflict that may ensue from this 
interaction. Furthermore, they describe the process as 
complex and the end result will be influenced by an 
individuals resources both internal, external supports, 
actual stresses experienced. They found that the more stress 
was reported the more ethnic identity was maintained. Smart 
and Smart (1995) define acculturative stress as the 
psychosocial impact of adaptation to a new culture which 
often is of life long duration, pervasive, and intense. They 
name 6 ways Hispanic acculturation stress may differ from 
European acculturation stress: (a) There is discrimination 
based on skin color. (b) Unique emphasis on family ties and 
subsequent loss of family support through immigration may 
contribute to the stress. (c) Problems of illegal 
immigration may be an additional stress. (d) Geographical 
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proximity allowing for more frequent travel to and from the 
country of origin may inhibit learning of new language 
skills. (e) The legacy of armed conflict underlies a loyalty 
to the country of origin. (f) Hispanic reliance on physical 
labor in a diminishing labor market contributes to economic 
stress. 
Smart and Smart (1995) prompt counselors to be aware of 
stress factors, unique language needs, needs for social 
support, familiarity with immigration laws and recommend 
accurate stress level assessment and use of a loss and 
adaptation model which they do not specify. 
Vargas-Willis and Cervantes (1987) reported higher 
psychological stress for Latina immigrants in comparison to 
non-immigrant women. Recognizing the tendency to somatize 
stress, they highlight the need to accurately assess stress. 
Padilla, Alvarez and Lindholm (1986) found that among 
students immigrants who arrived after the age of 14 reported 
greater stress than immigrants arriving at a younger age 
with no differences based on gender. Furthermore they 
summarize stressful elements as pertaining to 
familial/cultural losses and discomfort with unfamiliar 
environment. 
Measurement of Stress 
In response to a need for culturally relevant 
instruments for psychosocial assessment, Cervantes, et. al. 
(1991) development the Hispanic Stress Inventory (HSI). A 
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4-phase project was conducted to generate and test items for 
the stress inventory. Phase one was a semistructured 
interview process to surface stress events in six 
categories: marital stress, family stress, occupational 
stress, economic stress, discrimination stress, and 
acculturation stress. Phase two utilized a panel of judges 
who reviewed the content validity and placed the 176 items 
into the above categories. Phase three, testing construct 
validity, involved administration of the HSI items 
concurrently with several criterion measures. Phase four 
tested reliability by computing internal consistency and by 
a test-retest procedure. This 4-phase project resulted in 
two versions of the HSI, one for immigrants and another for 
U.S. born Hispanics. Rodriguez-Charbonier and Burnette 
(1994) noted that the HSI was developed with Mexicans, 
Central Americans and Mexican Americans has not been tested 
on other Hispanic groups. 
In summary the purpose of this present study is to test 
Phinney's MEIM on a community based sample of Latinos in the 
Chicago area and compare the results with self-reported 
stress as measured by the HSI. It is hoped that some 
understanding will be gained of the relationship of ethnic 





Participants were 98 volunteers (mean age= 39.9 years, 
SD= 13.2 years) from 5 churches (4 Catholic, 1 
Presbyterian) in the Chicago area. The majority (38.8%) 
reported their ethnicity as Hispano or Latino (n = 38). 
Mexicans (26.5%, n =26) and Mexican American (14.3%, n =14) 
comprised the next largest groups with Puerto Ricans (7.1%, 
n = 7) comprising the next group. Other groups represented 
were Nicaraguans, Cubans, and Dominicanos (4%, n =4). Those 
(n = 9) not giving an ethnic self-identification were 9.2%. 
While participants responded to the self-identification item 
on the MEIM in the above manner, it can be noted that the 
majority of immigrants were Mexicans and the majority of 
non-immigrants were Puerto Ricans. 
The sample contained 48% men (n=47) and 52% women 
(n=51). Those born in the U.S. were 52% of the total and 
those born outside the U.S. were 48%. For immigrants the 
mean years living in the U.S. was 19.2 with SD= 18.9 years. 
Thus, some immigrants have lived most of their lives in the 
U.S. and have lived here much longer than in their country 
of birth. 
Distribution of civil status was as follows: 37.8% 
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single (n = 37), 48% married (n = 47), 3.1% widowed (n = 3), 
11.2% divorced or separated (n = 11). Household size had a 
mean of 3.0 with a SD of 1.8. Employment status was 53.1% 
full time employment (n = 52), 14.3% part time employment (n 
= 14), and 32.7% unemployed (n = 32). 
Reported annual income was 61.2% at $0 - 15,000 (n = 
60), 28.6% at $15,000-30,000 (n = 28), 7% at $30,000 -
45,000 (n = 7), at 1% $45,000 and above (n = 1), and 2% 
missing (n = 2). 
Number of compadres (mean= 4.3, SD= 14 .. 2) and 
ahijados (mean= 2.3, SQ= 10.1) was included along with the 
frequency of visits as follows: 21.4% (n = 21) once a week 
or more, 9.2% (n = 9) twice a month, 8.2% (n = 8) once a 
month, 1.0% (n = 1) bimonthly, 5.1% (n = 5) two to three 
times a year, 7.1% (n = 7) once a year or less. Those having 
no compadres or ahijados comprised 45.9% (n = 45) and 2% (n 
= 2) were missing from the data. 
Language preference as indicated by translation of 
survey selected was Spanish (67.3%, n = 66) and English 
(32.7%, n = 32). 
Instruments 
The questionnaire was comprised of the various 
demographic items, the MEIM (see Appendices A & B) and the 
Hispanic Stress Inventory available in Spanish and English 
(See Appendices D to G). Demographic items included age, 
sex, place of birth, number of years living in the U.S., 
civil status, home population, number of compadres, number 
of ahijados, frequency of visits with compadres and 
ahijados, employment status, and annual income. 
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Description of MEIM. The Multigroup Measure of Ethnic 
Identity (MEIM) consists of 14 items corresponding to three 
subscales: Affirmation and Belonging (5 items); Ethnic 
Identity Achievement, including both exploration of identity 
and resolution of the issues (7 items); and Ethnic Behaviors 
or practices (2 items); Other-group Orientation (6 items). 
The Other-group Orientation subscale was included to assess 
attitudes toward other ethnic groups and the interaction of 
other group attitude with ethnic identity. The questionnaire 
uses a 4 point Likert type scale from strongly agree to 
strongly disagree. Negatively worded items must use reverse 
scoring. 
Phinney reported reliability (Cronbach's alpha) data as 
follows: high school sample overall g = .81; college sample 
overall g = .90; Affirmation and Belonging subscale g = .75 
for high school sample and g = .86 for college; Ethnic 
Identity Achievement subscale g = .69 and g = .80, high 
school and college sample respectively; no reliability 
calculated for Ethnic Behaviors as this subscale consists of 
only 2 items. The Other-group Orientation subscale showed g 
= .71 and g = .74 for the high school and college samples. 
Description of Hispanic Stress Inventory. The Hispanic 
Stress Inventory (HSI) (Cervantes, et.al, 1991) has two 
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versions, immigrant and non-immigrant, available in both 
Spanish and English. The immigrant version consists of 7J 
items in 5 subscales: Occupational and Economic stress (13 
items), Parental Stress (13 items), Family and cultural 
Conflict (13 items), Marital Stress (16 items), and 
Immigration Stress (18 items). Internal consistency using 
coefficient alpha for the immigrant version total and for 
subscales are: total .85, Occupation and Economic .91, 
Parental .88, Marital .86, Immigration .85, and Family and 
Cultural Conflict .77. 
The non-immigrant version of the HSI consists of 59 
items in 4 subscales: Occupational and Economic stress (14 
items), Parental Stress (9 items), Family and Cultural 
Conflict (22 items), Marital Stress (14 items). Internal 
consistency coefficient alphas for total and subscales are: 
total .87, Occupational and Economic .90, Parental .85, 
Family and Cultural Conflict .85, Marital .90. 
Test-retest coefficients were calculated on a sample of 
immigrants and are: Occupational and Economic~= .79, 
Parental~= .73, Marital~= .61, Immigration~= .80, 
Family and Cultural Conflict~= .86; ~ < .0001 in all 
cases. 
Criterion-related validity was estimated by calculating 
Pearson correlations for each of the subscales using various 
criterion. All subscale calculations except the Parental 
stress Subscale had significant results at the p < .001 
22 
level with at least one of the selected criterion measures. 
Procedure 
Pastors or staff members were approached to obtain 
permission to solicit volunteers in their respective 
parishes. 
In one Catholic parish a staff member personally 
invited active church members to a special meeting for the 
purpose of completing the survey. The researcher met with 
this group (n=9) to proctor the survey. Additional surveys 
(n = 3) were collected in this parish by snowball effect, 
i.e. participants recruited their acquaintances to fill out 
surveys. 
In three churches (2 Catholic and 1 Presbyterian) the 
researcher was allowed to make an announcement at the Sunday 
services. Volunteers (n =61) then met her afterwards and 
filled out the survey. Of these, 5 were returned incomplete 
and not useable. 
In the final parish, the researcher was allowed to 
solicit volunteers at the food pantry/"mother and child" 
program office where 34 surveys were collected over a period 
of 3 weeks. An additional 6 surveys were collected through 
snowball effect. Of these 4 surveys were incomplete and not 
used leaving a total of 98 usable surveys. 
Volunteers were given an introductory letter to inform 
them that their participation was anonymous and free and 
would help mental health practitioners provided a better 
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understanding of the needs of the Latino community. No 
incentive or rewards were offered to the participants nor to 
the church staffs. 
CHAPTER IV 
RESULTS 
Means and standard deviations were calculated for 
ethnic identity and the MEIM subscales and comparisons to 
Phinney's (1990) sample are given in TABLE 1. The MEIM is 
not normed and thus any interpretation of the ethnic 
identity scores is based on comparing one group's mean to 
another. Therefore, comparisons of means by group and by 
gender using t-tests was done for ethnic identity showing no 
significant differences. 
Reliability coefficients 
To determine internal consistency, reliability for the 
MEIM was calculated using Cronbach's alpha and is summarized 
in TABLE 2. While the Ethnic Identity scale (g = .81) and 
the Affirmation and Belonging subscale (g = .83) performed 
well, the Ethnic Identity Achievement subscale (g = .63) and 
the Other-group Orientation scale (g = .54) did not compare 
as favorably with Phinney's sample. Reliability coefficient 
for the Ethnic Behaviors subscale reliability cannot be 
calculated with only 2 items. 
Reliability coefficient calculations for the two 
versions of the HSI required separate procedures as each 
version has distinct scoring. The reliability scores for 
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each are as follows with nonimmigrant and immigrant given 
respectfully after each: total stress, g = .95, .95; 
occupation/economic stress, g = .81, .86; parental stress, 
.83, .83; cultural/family stress, g = .90, .86; marital 
stress, g = .85, .81; immigrant stress, g =.92 (immigrant 
form only). These scores reflect high internal consistency 
and compare very favorably to the original scores. 
Comparisons are given in Table 3. 
Pearson Correlations 
Pearson's r was used to determine if any correlations 
that might exist between various scores. For the total 
sample the Other-group Orientation subscale of the MEIM 
correlated with Ethnic Identity, r = .51, p < .01, meaning 
that the higher one's ethnic identity the more positive 
one's attitude toward other ethnic groups. 
Correlations with stress were run separately on 
immigrants and non-immigrants. Ethnic Identity for each of 
the two groups was not significantly correlated to total 
stress (nonimmigrant r = -.03, p > .05; immigrant r = -.12, 
p > .05). Thus, Hypothesis 1 that higher ethnic identity 
would correlate with lower stress was not supported. For the 
total sample no significant correlation for number of 
compadres and ahijados with ethnic identity was found 
(compadres r = .12, p > .05; ahijados r = .14, p > .05). 
Thus, hypothesis 2 that number of compadres and ahijados 
would correlated with lower stress was not supported. 
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Table 1 
Means and standard Deviations for Ethnic Identity. 
by Groups 
Non immigrant Immigrant 
Scale Mean SD Mean SD 
Ethnic Identity 42.5 8.7 46.0 6.7 
Affirmation/belonging 16.6 4.1 17.9 3.0 
Ethnic identity 
achievement 20.4 4.5 22.0 3.8 
Ethnic behaviors 5.5 1.7 6.1 1.8 
Other-group 
orientation 18.9 4.0 19.0 3.2 
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Table 2 
Reliability correlations comparing Phinney's (1992) samples 
to the Present Study 
Phinney (1992) Present study 
Scale High school College 
Ethnic Identity .81 .90 .81 
Affirmation/belonging .75 .86 .83 
Ethnic Identity 
Achievement .69 .80 .63 
Ethnic Behaviors* 
Other-group 
orientation .71 .74 .54 




Reliability Coefficients for HSI 
Comparing Cervantes. et.al.(1991) and the Present Study 
Cervantes, et.al. Present study 
Scale Non- Immigrant Non- Immigrant 
immigrant immigrant 
Total Stress .87 .85 .95 .95 
Occupation/ 
Economic Stress .90 .91 .81 .86 
Parental Stress .85 .88 .83 .83 
Cultural/ 
Family stress .85 .77 .90 .86 
Marital Stress .90 .86 .85 .81 
Immigrant Stress* .85 .92 
*The non-immigrant form does not include an immigrant stress 
subscale. 
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For the nonimmigrant group five significant 
correlations emerged: (a) Age negatively correlated with 
Other-group Orientation, r = -.29, R < .05, suggesting that 
for younger people there was a less positive attitude toward 
other ethnic groups. (b) For nonimmigrants the number of 
compadres positively correlated with Ethnic Behaviors, r = 
.34, R < .05, suggesting that relationships to compadres 
corresponds to more active behavior in one's ethnicity. (c) 
Number of ahijados also correlated with Ethnic Behaviors, r 
=.37, R < .01. (d) Home population correlated with stress 
frequency, r = .31, R < .05. (e) Home population also 
correlated with total stress, r = .35, R < .05, with the 
Occupational Stress subscale, r = .29, R < .05, with the 
Parental stress subscale, r = .37, R < .05, and with the 
Family Stress subscale, r = .33, R < .05. The only subscale 
not significantly correlating with home population was 
marital stress. These significant correlations indicate 
that stress increases with increasing home population. 
T-tests 
As stated earlier, to compare group mean scores t-tests 
were run on ethnic identity comparing means by group and by 
gender showing no significant differences. T-test were also 
calculated on stress by gender for each group separately 
since the two form of the HSI were not comparable. In the 
immigrant group immigrant females (x = 1.52, n = 26) tested 
significantly higher than males (x = 1.37, n = 25) for 
Marital Stress, t = 3.04, R = .008. In the nonimmigrant 
group females (x = 1.99) tested significantly higher than 
males (x = 1.69) for Family Stress, t = 2.46, R < .05. 
Analysis of variance 
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A 2 X 2 analysis of variance (ANOVA) was run with group 
and gender to examine the differences of means for ethnic 
identity. The summary of the ANOVA is given in Table 4. No 
2-way interaction was indicated. For gender no main effect 
resulted. However, for group a main effect resulted with 
F(l,97) = 5.159, R = .025. Since there are only two groups, 
it can be observed that immigrants (X = 46.02, n = 51) had a 
higher ethnic identity score than the non-immigrants (X = 
42.51, n =47). 
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Table 4 
Analysis of variance by grou:Q ang gend~r 
sum of Mean Sig. 
Source Squares DF Square F of F 
Main Effects 
Group 307.839 1 189.682 5.159 .025 
Gender 78.201 1 307.839 1.311 .255 
2-Way Interaction 
Group Gender .015 1 78.201 .ooo .987 
Explained 379.379 3 .015 2.119 .103 
Residual 5608.508 94 126.460 
Total 5987.888 97 59.665 
CHAPTER V 
DISCUSSION 
This study sought to test the usefulness of the 
Multigroup Ethnic Identity Measure (Phinney, 1992) with an 
adult population. Participants were from a lower SES segment 
of the population and more representative of the population 
than a college based sample. It was hypothesized (1) that 
ethnic identity achievement would be positively related to 
lower stress and (2) that the number of compadres and 
ahijados as an indication of social support network would 
also be related to lower stress and higher ethnic identity 
achievement. 
Ethnic Identity did not correlate with stress or number 
of compadres and ahijados and, therefore, did not support 
the hypotheses. Hypothesis 1 proposed that ethnic identity 
would positively correlate with lower reported stress. This 
was based on the assumption that the more integrated one's 
ethnic identity and the more integrated one is with his or 
her ethnic group the more one would have a coping resources 
and report less stress. It was considered that the 
hypothesized relationship between ethnic identity and stress 
could also be in reverse. Higher ethnic identity could lead 
to greater conflict and greater stress, for instance, in a 
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work place that demands behavior which conflicts with ethnic 
values. Vargas-Willis and Cervantes (1987) reported such.a 
relationship where Latina immigrants reported higher stress 
than nonimmigrant women. Conceivably, if a person with high 
ethnic identity and also unable to make adaptations where 
biculturality is called for, greater stress would be 
experienced. Yet, neither such an inverse relationship was 
not found. Therefore, some people might benefit from higher 
ethnic identity and others enter into stress because of it. 
Thus, such simultaneous relationships between ethnic 
identity and stress would cancel each other out. 
Reliability for total Ethnic Identity and the 
Affirmation/Belonging subscale was acceptably high while the 
Ethnic Identity Achievement subscale and Other-group 
Orientation scale was moderately low. This indicates the 
MEIM has some potential for use with an adult population but 
further investigation is needed in order to refine the low 
scoring scales. 
One way to improve the MEIM would be to make some items 
more specific and easier to interpret. These items could be 
stated in clearer, more accessible language. For example, 
item 8, "I am not very clear about the role of my ethnicity 
in my life," prompted many requests from the participants 
for clarification about the meaning of the phrase "role of 
ethnicity." Even the word ethnicity is not a household word 
and could be changed to "my culture". Secondly, upon 
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examination of the Other-group Orientation scale, it is 
important to note that some items address one's attitude_ 
toward other ethnic groups and other items ask if one 
actually mixes with other groups. The low reliability for 
this scale could reflect that while one has an open attitude 
toward other groups, actual opportunities to meet and mix 
with other groups may be limited. Third, while the 
participants reported their ethnic groups as 38.8% Hispanic 
or Latino, 26.5% Mexican, 7.1% Puerto Rican, most of the 
immigrants (48%) were Mexican and most of non-immigrants 
(52%) were Puerto Rican. The style of self-reporting of 
one's ethnic group may have been influenced by the 
introduction to the MEIM which only lists Mexican-Americans 
and Hispanics as examples for ethnic groups. The other 
ethnic groups named were irrelevant for the present study 
and could have been altered to include other Latino groups 
as examples. 
Other-group Orientation did correlated strongly with 
Ethnic Identity Achievement indicating that the more 
integrated one's ethnic identity is the more open and 
positive one is toward other ethnic groups. However, for 
nonimmigrants age negatively correlated with Other-group 
Orientation indicating that younger nonimmigrant respondents 
tended to have a less positive attitude to groups other than 
their own. Are nonimmigrant youth more jaded than their 
immigrant counterparts? 
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Number of compadres and ahijados positively correlated 
with Ethnic Behaviors meaning that those who are connect~d 
to an extended family through compadrazco are more active in 
their ethnic customs such as fiestas, music, food, and in 
social organizations. Given that the Ethnic Behaviors 
subscales consists of only two items and the reliability of 
this scale cannot be calculated, this result is 
questionable. In addition, it would seem that these two 
elements, number of compadres and ahijados and ethnic 
behaviors, are two ways of naming the same thing. 
The ANOVA run on Ethnic Identity by group and sex 
resulted in no 2-way interaction. There was a main effect 
for group indicating that immigrants scored higher on ethnic 
identity than did nonimmigrants. This is understandable if 
one acknowledges that immigrants are closer to their roots 
and history. Nonimmigrants are farther removed and, perhaps, 
more acculturated or assimulated into the mainstream 
culture. 
All reliability coefficients for the Hispanic Stress 
Inventory (Cervantes, et. al., 1991) were high in this 
study. This indicates that the HSI has a high internal 
consistency and performed well in this study. A limitation 
of the HSI is that the two forms of the HSI are not 
comparable as they have distinct construction and scoring. 
This lack of similarity between the two forms limits the 
range of comparative analysis that can be run with the HSI. 
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Additionally, the HSI was difficult to administer due to its 
complex response format. Respondents are asked to answer. 
both a yes/no box and a Likert scale which is redundant and 
could be simplified. 
Household size correlated positively with stress 
frequency, total stress, marital and parental stress. 
However, understanding the construction of the HSI, this is 
logical in that the HSI is composed largely of marital, 
parental and family stress items and therefore, does not 
respond well to persons living alone. 
Immigrant females tested higher than immigrant males 
for marital stress while non-immigrants females scored 
higher than non-immigrant males for family and cultural 
stress. While this is an intriguing finding further 
investigation is need to explore the reasons for this 
result. Are women under greater stress? Are they more aware 
of it? Does machismo prevent men from acknowledging stress? 
Limitations of study 
One limitation of this study is that this sample is 
based on volunteers rather than a random sample. The 
instruments utilized only self-reported scores and thus 
reflects only the awareness of ethnicity and stress and may 
not be an accurate assessment of these two dimensions. 
There is the difficulty of working in two languages and 
finding a Spanish translation that is understood by diverse 
ethnic groups within the Latino population. In addition 
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while the Spanish translations of the MEIM and HSI were 
provided by their creators, grammatical and typographical 
errors were found. 
Another question to consider regards the construct of 
immigrant vs. non-immigrant status given the great 
variability within the population. There are non-immigrants 
who, while being U.S. citizens from birth, e.g. Puerto 
Ricans, may feel themselves to be immigrants to Chicago. For 
example, one Puerto Rican took the immigrant form to fill 
out. There are immigrants, while having been born in another 
country, have lived in the U.S. many years, are naturalized 
citizens and do not experience the stress of non-legal 
status which comprises a subscale of the immigrant form of 
the HSI. Therefore the use of the HSI with non-recent 
immigrants may not be efficacious. 
Implications for counselors 
The negative correlation, for nonimmigrants, of age 
with the Other-group Orientation scale prompts counselors 
and social organizations to provide for nonimmigrant youth 
positive exposure to other groups and positive ethnic role 
models. It will also be important to address the underlying 
causes of this orientation, such as the racism and 
discrimination of which that nonimmigrant might be more 
aware. 
These results also indicate the need for counselors to 
be sensitive to influence of acculturative stress as a 
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contributing factor to the well-being of their clients. In 
particular the result that immigrant and nonimmigrant wo~en 
reported greater marital stress and family and cultural 
stress, respectively, indicates a need to explore with 
women, their spouses and families the possible existence of 
greater stress for the women. The precise nature of the 
stress, while beyond this study, could be explored in a 
counseling setting. Possible questions to keep in mind are: 
Are women more aware of stress than men? Do the women carry 
a greater responsibility or greater expectation in the 
marriage or family? Is this an issue of gender role 
stereotyping? 
Recommendations For Future Research 
Given the importance of the issue of ethnicity in our 
country, future research is needed to continue to refine 
ways of assessing ethnic identity and its importance to 
psychological well being. Directions for this include 
improving such instruments as the MEIM and developing more 
instruments such as the HSI to respond to various Latino 
groups. More specifically, the performance of the Ethnic 
Identity Achievement subscale and the Other-group 
Orientation scale needs to be tested further and 
strengthened. The HSI needs to be simplified and a form 
developed that could be used for both immigrant and non-
grants for comparable results. 
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Conclusion 
The purpose of this study was to test Phinney's (1990) 
Multigroup Ethnic Identity Measure on a community based 
adult population and compare the results to stress as 
measured by the Hispanic stress Inventory (Cervantes, et. 
al. (1991). While no relationship between ethnic identity 
and stress was found, several other significant findings 
emerged. Immigrants reported higher ethnic identity than 
nonimmigrants. Ethnic identity positively correlated with 
Other-group orientation except for nonimmigrant youth. 
Immigrant women reported more marital stress than immigrant 
men. Nonimmigrant women reported higher cultural and family 
stress than nonimmigrant men. Immigrants reported higher 
ethnic identity than did nonimmigrants. 
Cultural diversity is an increasingly important issue 
in our society. Racial and ethnic tensions are high. The 
economic disparity and the growing competition for jobs and 
resources between the largely white upper classes and the 
largely ethnically diverse lower classes contributes to that 
tension. Mental health practitioners and researchers need to 
find ways of addressing the palpable and daily issues 
persons of all ethnic groups face. Much work is waiting to 
be done to find ways to accurately understand the nature of 
ethnic identity and its relationship to mental health. This 
is necessary, not only in the sense of helping the 
individual, even though that is a valid and necessary 
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service, but also in terms of the social and communal impact 
of ethnic identity. 
APPENDIX A 
MULTIGROUP ETHNIC IDENTITY MEASURE1 --ENGLISH 
In this country, people come from a lot of different 
cultures and there are many different words to describe the 
different backgrounds or ethnic groups that people come 
from. Some examples of the names of the ethnic groups are 
Mexican-American, Hispanic, Black, Asian American, American 
Indian, Anglo American, and White. Every person is born 
into an ethnic group, or sometimes two groups, but people 
differ on how important their ethnicity is to them, how they 
feel about it and how much their behavior is affected by it. 
These questions are about your ethnicity or your ethnic 
group and how you feel about it or react to it. 
Please fill in: 
In terms of ethnic group, 
I consider myself to be: 
Use the numbers given below to indicate how much you agree 
or disagree with each statement. 
4: Strongly agree 3: Somewhat agree 
2: Somewhat disagree 1: Strongly disagree 
1. I have spent time trying to find out more 
about my own ethnic group, such as its 
history, traditions, and customs. 
2. I am active in organizations or social groups 
that include mostly members of my own ethnic group. __ _ 
3. I have a clear sense of my ethnic background and 
what it means for me. 
4. I like meeting and getting to know people from 
ethnic groups other than my own. 
5. I think a lot about how my life will be affected 
by my ethnic group membership. 
1Permission to use the MEIM was granted to me by 
telephone on October 18, 1995, by Dr. J.S. Phinney, Ph.D., 
Department of Psychology, 5151 State University Drive, Los 
Angeles, CA 90032-8227. Telephone (213) 343-3350. 
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4: Strongly agree 3: Somewhat agree 
2: Somewhat disagree 1: strongly disagree 
6. I am happy that I am a member of the 
group I belong to. 
7. I sometimes feel it would be better if different 
ethnic groups didn't try to mix together. 
8. I am not very clear about the role of 
my ethnicity in my life. 
9. I often spend time with people from ethnic groups 
other than my own. 
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10. I really have not spent much time trying to learn more 
about the culture and history of my ethnic group. 
11. I have a strong sense of belonging to my 
own ethnic group. 
12. I understand pretty well what my ethnic group 
membership means to me, in terms of how to 
relate to my own group and other groups. 
13. In order to learn more about my ethnic background, 
I have often talked to other people 
about my ethnic group. 
14. I have a lot of pride in my ethnic group and its 
accomplishments. 
15. I don't try to become friends with people from 
other ethnic groups. 
16. I participate in cultural practices of my own 
group, such as special food, music, or customs. 
17. I am involved in activities with people from 
other ethnic groups. 
18. I feel a strong attachment towards my own 
ethnic background. 
19. I enjoy being around people from ethnic groups 
other than my own. 
20. I feel good about my cultural or 
ethnic background. 
Write in the number that gives the best answer to each 
question. 
21. My ethnicity is 
(1) Asian, Asian-American, or Oriental 
(2) Black or African-American 
(3) Hispanic or Latino 
(4) White, Caucasian, European, not Hispanic 
(5) American-Indian 
(6) Mixed; parents are from two different groups 
(7) Other (write in) 
22. My father's ethnicity is (use numbers above) 
23. My mother's ethnicity is (use numbers above) 
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APPENDIX B 
MULTIGROUP ETHNIC IDENTITY INVENTORY--SPANISH 
LA MEDIDA DE IDENTIDAD DE MULTIGRUPOS ETNICOS 
En este pais, la gente viene de diferentes culturas y 
hay diferentes palabras para describir los diferentes modos 
de culturas o grupos etnicos de donde vienen sus origenes. 
Algunos ejemplos de nombres de grupos etnicos son Mexicanos-
Americanos, Hispanos, Negros, Asiaticos-Americanos, Indios-
Americanos, Anglo-Americanos, y Blancos. 
Cada persona nacida dentro de un grupo etnico, o 
algunas veces en dos grupos, difiere en cuan importante es 
su etnicidad para ellos, como se sienten acerca de ello y 
como su comportamiento se ve afectado por eso. Estas 
preguntas son acerca de su etnicidad o su grupo etnico y de 
como se siente o como reacciona a ello. 
Favor de llenar las formas: 
En terminos de grupo etnico, 
yo me considero: 
USE LOS NUMEROS QUE SE ENCUENTRAN ABAJO PARA CONTESTAR CADA 
PREGUNTA, YA SEA QUE ESTE DE ACUERDO OEN DESACUERDO: 
1. NO ESTOY DE ACUERDO. 2. ALGUNAS VECES DE 
ACUERDO 
3. Al.GO DE ACUERDO 4. MOY DE ACUERDO 
1. He dedicado algo de tiempo para saber mas acerca de mi 
grupo etnico, como la historia, tradiciones y costumbres. 
1 2 3 4 
2. Soy activo en organizaciones o grupos sociales en los 
cuales la mayoria de sus miembros son de mi proprio grupo 
etnico. 
1 2 3 4 
3. Tengo un sentimiento claro de mi grupo etnico y lo que 
significa para mi. 
1 2 3 4 
4. Me gusta conocer y tratar a otra gente de otros grupos 
etnicos. 
1 2 3 4 
5. Pienso demasiado en como va a influir en mi vida el 
grupo etnico al que pertenezco. 
1 2 3 4 
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USE LOS NUMEROS QUE SE ENCUENTRAIN ABAJO PARA CONTESTAR CADA 
PREGUNTA, YA SEA QUE ESTE DE ACUERDO OEN DESACUEROO. 
1. NO ESTOY DE ACUERDO. 2. ALGUNAS VECES DE 
ACUERDO 
3. ALGO DE ACUERDO 4. MUY DE ACUERDO 
6. Soy feliz por ser miembro del grupo etnico al que 
pertenezco. 
1 2 3 4 
7. Siento que todo seria mejor si diferentes grupos etnicos 
nose mezclaran entre si. 
1 2 3 4 
8. No es muy claro el papel que desempefia mi etnicidad en 
mi vida. 
1 2 3 4 
9. Normalmente paso tiempo con gente de otros grupos 
etnicos. 
1 2 3 4 
10. En verdad no he dedicado mucho tiempo para aprender mas 
en cuanto a la historia y cultura de mi grupo etnico. 
1 2 3 4 
11. Siento fuertemente que pertenezco a mi grupo etnico. 
1 2 3 4 
12. Yo se lo que significa pertenecer a mi propio grupo 
etnico, en lo que respecta a saber como relacionarme con el 
mismo y otros. 
1 2 3 4 
13. Para poder aprender mas acerca de mi raices, 
normalmente hablo con otros acerca de mi grupo etnico. 
1 2 3 4 
14. Estey orgulloso(a) de mi grupo etnico y sus logros. 
1 2 3 4 
15. No trato de ser amigo(a) de otros grupos etnicos. 
1 2 3 4 
16. Participo en actividades culturales de mi propio grupo 
etnico, por ejemplo, comidas especiales, musica y 
costumbres. 1 2 3 4 
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17. Estoy involucrado(a) en actividades con gente de otros 
grupos etnicos. 
1 2 3 4 
18. Siento un gran afecto por mi grupo etnico. 
1 2 3 4 
19. Disfruto estar con gente de otros grupos etnicos. 
1 2 3 4 
20. Me siento agusto en cuanto a mi antecedente cultural y 
etnico. 
1 2 3 4 
21. Mi etnicidad es 
1. Asiatico(a), Asiatico(a)-Americano(a), o Oriental 
2. Negro(a) o Afro(a)-Americano(a) 
3. Hispano(a) o Latino(a) 




8. Mixto(a); (Mis padres son de dos diferentes grupos 
etnicos.) 
9. Otro: (escribalo) 
22. El grupo etnico de mi padre es: 
(Use los numeros de arriba para contestar esta 
pregunta.) 
23. El grupo etnico de mi madre es: 
(Use los numeros de arriba para contestar esta 
pregunta.) 
APPENDIX C 
SCORING FOR THE MEIM 
Ethnic identity: The total score is derived by 
reversing negative iems (indicated by "R"), summing across 
items, and obtaining the mean (Items 1, 2, 3, 5, 6, BR, l0R, 
11, 12, 13, 14, 16, 18, and 20). Subscales are as follows: 
Affirmation and Belonging (Items 6, 11, 14, 18, and 20); 
Ethnic Identity Achievement (Items 1, 3, 5, BR, l0R, 12, and 
13): and Ethnic Behaviors (Items 2 and 16). Ethnic self-
identification (open-ended response, ethnicity (Item 21), 
and parents'ethnicity (Items 22, 23) are not scored but are 
used as background information. 
Other-group orientation: Scored as above (Items 4, 7R, 
9, 15R, 17, and 19). 
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APPENDIX D 
HISPANIC STRESS INVENTORY2 --IMMIGRANT FORM IN ENGLISH 
Participants are asked to mark each statement if this 
event had occurred in the last three months. Then to mark 
the intensity of their experience on a 5 point Likert scale 
from not at all tense/worried to extremely tense or worried. 
Immigrant form--English translation 
1. I have seen my son/daughter behave delinquently. 
2. I have questioned the idea that "marriage is forever." 
3. I have felt unaccepted by others due to my Latino 
culture. 
4. Because I do not know enough English, it has been 
difficult for me to interact with others. 
5. My children have been influenced by bad friends. 
6. Others have been too worried about the amount and 
quality of the work I do. 
7. I have not been able to forget the last few months in my 
home country. 
8. My spouse has been drinking too much alcohol. 
9. I have thought that my children used illegal drugs. 
10. My children have been drinking alcohol. 
11. I have been discriminated against. 
12. My spouse has expected me to be more traditional in our 
relationship. 
2The complete HSI forms and scoring sheets was purchased 
from: Behavioral Assessment, INC, 291 s. La Cienega Blvd., 
Suite 308, Beverly Hills, CA 90211. Telephone: (310) 652-6449. 
Purchase agreement includes the right to duplicate. 
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13. My spouse and I have disagreed on how to bring up our 
children. 
14. My spouse and I have disagreed on the importance of 
religion within our family. 
15. I have been criticized about my work. 
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16. My spouse and I have had disagreements about who should 
control the household money. 
17. I have thought a lot about the fact that my son 
(daughter) left home to live independently. 
18. Because of American ideas about children it has been 
difficult for me to decide how strict to be with my 
children. 
19. Because of my poor English people have treated me badly. 
20. I have felt that being too close to my family interfered 
with my own goals. 
21. I have thought that my children want their independence 
before they are ready. 
22. I have felt that members of my family are losing their 
religion. 
23. My children have not respected my authority the way they 
should. 
24. Because we have different customs, I have had arguments 
with other members of my family. 
25. Members of my family have considered divorce as a 
solution to their marital problems. 
26. Because of the lack of family unity, I have felt lonely 
and isolated. 
27. Because I am Latino I have been expected to work harder. 
28. It has been difficult for me to understand why my 
spouse wishes to be more americanized. 
29. My spouse and I have disagreed on which language is 
spoken by our children at home. 
30. Due to problems in understanding English, I have had 
difficulties. 
31. My spouse has not helped with household chores. 
32. My income has not been sufficient to support my family 
or my self. 
33. I feared the consequences of deportation. 
34. I have thought that my children were not receiving a 
good education. 
35. My legal status has been a problem in getting a good 
job. 
36. There have been cultural conflicts in my marriage. 
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37. I have felt that my children's ideas about sexuality are 
too liberal. 
38. There has been physical violence among members of my 
family. 
39. I did not get the job I wanted because I did not have 
the proper skills. 
40. Because I am Latino I have had difficulty finding the 
type of work I want. 
41. My spouse has expected me to be less traditional in our 
relationship. 
42. The pressures to achieve economic success have made me 
stop going to church. 
43. My children have talked about leaving home. 
44. My legal status has limited my contact with family or 
friends. 
45. I have felt that I would never regain the status and 
respect that I had in my home country. 
46. I have felt that family relations are becoming less 
important for people that I'm close to. 
47. My children have received bad school reports {or bad 
grades). 
48. It has been difficult for my spouse and I to combine 
Latino and American culture. 
49. My boss has thought of me as being too passive. 
51 
50. I have had to watch the quality of my work so others do 
not think I am lazy. 
51. Because I am Latino it has been hard to get promotions 
or salary raises. 
52. Because of money problems, I have had to work away from 
family. 
53. I had serious arguments with family members. 
54. I have been around too much violence. 
55. I have avoided immigration officials. 
56. I have thought that if I went to a social or government 
agency I would be deported. 
57. My personal goals have been in conflict with family 
goals. 
58. Both my spouse and I have had to work. 
59. Because I do not now enough English, it has been 
difficult to deal with day to day situations. 
60. I have not been able to forget about the war related 
deaths which happened to friends or family members. 
61. My spouse and I have had disagreements on the use of 
contraceptives. 
62. My children have seen too much sex on television or at 
the movies. 
63. I have noticed that religion is less important to me now 
than before. 
64. I have felt guilty about leaving family and friends in 
my home country. 
65. My spouse has not been adapting to American life. 
66. I have been force to accept low paying jobs. 
67. There have been conflicts among members of my family. 
68. I have been questioned about my legal status. 
69. I have had difficulty finding legal services. 
70. I have felt that I might lose my job to newly arriving 
immigrants. 
71. I have felt pressured to learn Englisn. 
72. Some members of my family have become too 
individualistic. 




HISPANIC STRESS INVENTORY--NONIMMIGRANT FORM IN ENGLISH 
1. I have seen that traditional religious customs are 
ignored. 
2. I have not been able to forget about the war related 
deaths which happened to friends or family members. 
3. My spouse and I have disagreed on the importance of 
religion within our family. 
4. It has been difficult finding legal services. 
5. The need for members of my family to achieve 
economically has caused my family to drift apart. 
6. I have had difficulty finding legal services. 
7. My children have not been given the same opportunities 
in school that other children have. 
8. Because of the lack of family unity, I have felt lonely 
and isolated. 
9. I have seen my son/daughter behave delinquently. 
10. My children have talked about leaving home. 
11. My children have respected my authority the way they 
should. 
12. My children have not respected my authority the way they 
should. 
13. I have had to watch the quality of my work so others do 
not think I'm lazy. 
14. I have been around too much violence. 
15. I have had serious arguments with family members. 
16. My personal goals have been in conflict with family 
goals. 
17. My spouse has not been adapting to American life. 
18. I have felt as though I would never see some family 
members again. 
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19. My spouse and I have disagreed on how to bring up our 
children. 
20. My spouse has been drinking too much alcohol. 
21. Members of my family have considered divorce as a 
solution to their marital problems. 
22. People that are close to me have been less concerned 
about morals. 
23. Because I am Latino, I have felt isolated at work. 
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24. I have guilty about leaving my family and friends in my 
home country. 
25. My income has not been sufficient to support my family 
or myself. 
26. I have thought that my children uses illegal drugs. 
27. The pressures to achieve economic success have made me 
stop going to church. 
28. There have been cultural conflicts in my marriage. 
29. I have put pressure on myself to provide more things for 
my family. 
30. I have been forced to accept low paying jobs. 
31. I have felt that my children's ideas about sexuality are 
too liberal. 
32. There has been conflict among members of my family. 
33. I have felt that due to my work, the rhythm of my life 
has changed. 
34. I have been criticized about my work. 
35. I have felt that family relations are becoming less 
important for people that I am close to. 
36. Both my spouse and I have had to work. 
37. My spouse and I have had disagreements about who should 
control the household money. 
38. My spouse and I have disagreed on which language is 
spoken by our children at home. 
39. It has been difficult for my spouse and I to combine 
Latino and American culture. 
40. My boss has thought of me as being too passive. 
41. Some members of my family have become too 
individualistic. 
42. Because of the importance of getting ahead in my job I 
had to compete with others. 
43. I have questioned the idea that "marriage is forever." 
44. I did not get the job I wanted because I did not have 
the proper skills. 
45. My children have drinking alcohol. 
46. My spouse has not helped with household chores. 
47. Others have been too worried about the amount and 
quality of the work I do. 
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48. Because I am Latino, it has been hard to get promotions 
or salary raises. 
49. My spouse has expected me to be more traditional in our 
relationship. 
50. I have seen friends treated badly because they are 
Latinos. 
51. I have missed close relationships with others. 
52. I have felt that my spouse and I have not been able to 
communicate. 
53. My children have been influenced by bad friends. 
54. There has been physical violence among the members of my 
family. 
55. Because I am Latino, I have been expected to work 
harder. 
56. I could not decide on how liberal I should be in my 
sexual conduct. 
57. My doctor did not spend enough time with me to 
understand my illness. 
58. Because I am Latino, I have been paid less than others. 
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59. I have felt that members of my family are losing thetr 
religion. 
APPENDIX F 
HISPANIC STRESS INVENTORY--IMMIGRANT FORM IN SPANISH 
1. He visto a mi hijo{a) comportarse como un(a) 
delinquente. 
2. He puesto en duda la idea de que el matrimonio es para 
siempre. 
3. No me he sentido aceptado(a) por otros debido a mi 
cultura latina. 
4. Porno saber suficiente ingles ha sido dificil para mi 
interactuar con otros. 
5. Mis hijos(as) han sido influenciados(as) por malas 
amistades. 
6. Otros han estado muy preocupados por la cantidad y la 
calidad de mi trabajo. 
7. No he podido olvidar los ultimos meses en mi pais de 
origen. 
8. Mi esposo(a) ha tornado demasiadas bebidas alcoh6licas. 
9. He pensado que mis hijo(as) han usado drogas ilegales. 
10. Mis hijos(as) han tornado bebidas alcoh6licas. 
11. Se me ha discriminado. 
12. Mi esposo(a) ha esperado que yo sea mas tradicional en 
nuestra relaci6n. 
13. Mi esposo(a) y yo hemos tenido desacuerdos acerca de 
como criar a nuestros(as) hijos(as). 
14. Mi esposo(a) y yo hemos tenido desacuerdos acerca de la 
importancia de la religion en nuestra familia. 
15. He sido criticado(a) por mi trabajo. 
16. Mi esposo(a) y yo hemes tenido desacuerdos sobre quien 
debe controlar el dinero de la casa. 
17. He pensado mucho en mi hijo(a) que se fue de la casa 
para vivir independientemente. 
18. Debido a las ideas americanas sobre los nifios, ha sido 
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dificil para me decidir que tan estricto(a) ser con mis 
hijos(as). 
19. Debido a mi mal ingles, la gente me ha tratado mal. 
20. He sentido que el estar muy apegado(a) a mi familia 
interfiere con mis proprias metas. 
21. He pensado que mis hijos(as) quieren su independencia 
antes de estar preparados para ella. 
22. He sentido que miembros de mi familia estan perdiendo su 
religi6n. 
23. Mis hijos(as) no han respetado mi autoridad en la forma 
que deberfan. 
24. Debido a que tengo costumbres diferentes, he tenido 
discusiones con otros miembros de mi familia. 
25. Miembros de mi familia han considerado el divorcio coma 
una soluci6n a sus problemas matrimoniales. 
26. Debido a la falta de unidad familiar, me he sentido 
aislado(a) y solo(a). 
27. Debido a que soy latino(a) se ha esperado que trabaje 
mas duro. 
28. Ha sido dificil para mi comprender por que mi esposo(a) 
desea hacerse mas como un(a) americano(a). 
29. Mi esposo(a) y yo hemos tenido desacuerdos acerca del 
idioma que nuestros hijo(as) deben hablar en casa. 
30. Debido a problemas con el ingles, he tenido dificultades 
en la escuela. 
31. Mi esposo(a) no ha ayudado con las tareas del hogar. 
32. Mis ingresos no han sido suficientes para mantener a mi 
familia o a mi misma. 
33. He tenido miedo a las consecuencias de la deportaci6n. 
34. He pensado que mis hijos(as) no estaban recibiendo una 
buena educaci6n. 
35. Mi situaci6n legal en este pais ha sido un problema para 
obtener un buen trabajo. 
36. Ha habido conflictos culturales en mi matrimonio. 
37. He sentido que las ideas de mis hijos(as) acerca de la 
sexualildad son demasiado liberales. 
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3s. Ha habido violencia fisica entre miembros de mi familia. 
39. No pude obtener el trabajo que queria debido a que no 
tenia las habilidades apropiadas. 
40. Debido a que soy latino(a) he tenido dificultad para 
encontrar el tipo de trabajo que quiero. 
41. Mi esposo(a) ha esperado que yo sea menos tradicional en 
nuestra relaci6n. 
42. Las presiones para alcanzar el exito econ6mico han hecho 
que deje de ir a la iglesia. 
43. Mis hijos(as) han hablado acerca de irse de la casa. 
44. Mi situaci6n legal en este pais ha limitado mi contacto 
con mi familia o amigos. 
45. He sentido queen este pais nunca podre recuperar la 
posici6n y el respecto que tenia en mi pais de origen. 
46. He sentido que las relaciones familiares estan volviendo 
menos importantes para la gente que me rodea. 
47. Mis hijo(as) han recibido malas calificaciones en la 
escuela. 
48. Ha sido dificil para mi esposo(a) y para mi combinar las 
culturas latina y americana. 
49. Mi jefe(a) ha pensado que soy muy pasivo. 
50. He tenido que ser cuidadoso(a) con la calidad de mi 
trabajo para que otros no piensen que soy un(a) 
haragan(a). 
51. Debido que soy latino(a), ha sido que trabajar lejos de 
mi familia. 
52. Debido a problemas de dinero, he tenido que trabajar 
lejos de mi familia. 
53. He tenido pleitos series con miembros de mi familia. 
54. He estado rodeado(a) de mucha violencia. 
55. He evitado enfrentarme con agentes de inmigraci6n. 
56. He pensado que si fuera a una instituci6n social o del 
gobierno, seria deportado(a). 
57. Mis metas personales han estado en conflictos con las 
metas de mi familia. 
58. Ambos mi esposo(a) y yo hemes tenido que trabajar. 
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59. Porno saber suficiente ingles ha sido dificil el 
enfrentar situaciones diarias como ir de compras o tomar 
el autobus. 
60. No he podido olvidar la muerte de familiares o amigos 
debido a la guerra. 
61. Mi esposo(a) y yo hemos tenido desacuerdos sobre el uso 
de metodos anticonceptivos. 
62. Mis hijos(as) han visto demasiado sexo en la televisi6n 
o en el cine. 
63. He notado que la relgi6n es ahora menos importante para 
mi que antes. 
64. Me he sentido culpable por haber dejado a mi familia ya 
mis amigos(as) en mi pais. 
65. Mi esposo(a) nose had ido adoptando a la vida 
americana. 
66. Me he visto forzado(a) a aceptar trabajos con salarios 
bajos. 
67. Ha habido pleitos entre miembros de mi familia. 
68. Se me ha preguntado sobre mi situaci6n legal en este 
pais. 
69. He tenido dificultad para encontrar servicios legales. 
70. He sentido que puedo perder mi trabajo por culpa de 
los(las) immigrantes recein llegados(as). 
71. Me he sentido presionado(a) para aprender ingles. 
72. Algunos miembros de mi familia se han hecho muy 
individualistas. 
73. He sentido que mi esposo(a) y yo no nos hemes podido 
comunicar. 
APPENDIX G 
HISPANIC STRESS INVENTORY--NONIMMIGRANT FORM IN SPANISH 
1. He notado que las costumbres religiosas tradicionales 
son ignoradas. 
2. No he podido olvidar la muerte de familiares o amigos 
debido a la guerra. 
3. Mi esposo(a) y yo hemos tenido desacuerdos acerca de la 
importancia de la religion en nuestra familia. 
4. Ha sido dificil para mi comprender por que mi esposo(a) 
desea hacerse mas como un(a) americano(a). 
5. La necesidad de mi familia por triunfar econ6micamente 
ha ocasionado que mi familia se distanciara. 
6. He tenido dificultad para encontrar servicios legales. 
7. A mis hijo(as) nose les han dado las mismas 
oportunidades en las escuelas que a otros(as) nifios(as). 
8. Debido a la falta de unidad familiar, me he sentido 
aislado(a) y solo(a). 
9. He vista a mi hijo(a) comprtarse como un(a) delinquente. 
10. Mis hijos(as) no han respetado mi autoridad en la forma 
que deberian. 
11. Mis hijos(as) no han respetado mi autoridad en la form 
que deberian. 
12. Mis hijos(as) han recibido malas calificaciones en la 
escuela. 
13. He tenido que ser cuidadoso(a) con la calidad de mi 
trabajo para que otros no piensen que soy un(a) 
hargan(a). 
14. He estado rodeado(a) de mucha violencia. 
15. He tenido pleitos series con miembros de mi familia. 
16. Mi metas personales han estado en conflicto con las 
metas de mi familia. 
17. Mi esposo(a) nose ha ido adaptando a la vida americana. 
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18. He pensado que nunca volvere aver a algunos miembros de 
mi familia. 
19. Mi esposo(a) y yo hemes tenido desacuerdos de como criar 
a nuestros(as) hijos(as). 
20. Mi esposo(a) ha tornado demasiadas bebidas alcoh6licas. 
21. Miembros de mi familia han considerado el divorcio como 
una soluci6n a sus problemas matrimoniales. 
22. Personas cercanas a mi se han preocupado menos por la 
moral. 
23. Debido a que so latino(a) me he sentido aisalado(a) en 
el trabajo. 
24. Me sentido culpable por haber dejado a mi familia ya 
mis amigos(as) en mi pais. 
25. Mis ingresos no han sido suficientes para mantener a mi 
familia o a mi mismo(a). 
26. He pensado que mis hijos(as) han usado drogas ilegales. 
27. Las presiones para alcanzar el exito econ6mico han hecho 
que deje de ir a la iglesia. 
28. Ha habido conflictos culturales en mi matrimonio. 
29. Me he presionado para darle mas cosas a mi familia. 
30. Me he visto forzado(a) a aceptar trabajos con salaries 
bajos. 
31. He sentido que las ideas de mis hijos(as) acerca de la 
sexualidad son demasiado liberales. 
32. Ha habido pleitos entre miembros de mi familia. 
33. He sentido que el ritmo de mi vida ha cambiado debido a 
mi trabajo. 
34. He sido criticado(a) por mi trabajo. 
35. He sentido que las relaciones familiares se estan 
volviendo menos importantes para la gente que me rodea. 
36. Ambos mi esposo(a) y yo hemes tenido que trabajar. 
37. Mi esposo(a) y yo hemes tenido desacuerdos sobre quien 
debe controlar el dinero de la casa. 
38. Mi esposo(a) y yo hemos tenido desacuerdos acerca del 
idioma que nuestros hijos(as) deben hablar en casa. 
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39. Ha sido dificil para mi esposo(a) y para mi combinar las 
culturas latina y americana. 
40. Mi jefe(a) ha pensado que soy muy pasivo(a). 
41. Algunos miembros de mi familia se han hecho muy 
individualistas. 
42. Debido a la importancia de avanzar en mi trabajo, he 
tenido que competir con otros(as). 
43. He puesto en duda la idea de que el matrimonio es para 
siempre. 
44. No pude obtener el trabajo que queria debido a que no 
tenia las habilidades apropriadas. 
45. Mis hijos han tomado bebidas alcoh6licas. 
46. Mi esposo(a) no ha ayudado con las tareas del hogar. 
47. Otros han estado muy preocupados por la cantidad y la 
calidad de mi trabajo. 
48. Debido a que soy latino(a) ha sido dificil obtener 
ascensos o aumentos de salario. 
49. Mi esposo(a) ha esperado que yo sea mas tradicional en 
nuestra relaci6n. 
50. He visto como maltratan a mis amigos(as) por que son 
latinos(as). 
51. He extranado tener relaciones cercanos con otros. 
52. He sentido que mi esposo(a) y yo no nos hemes podido 
comunicar. 
53. Mis hijos(as) han sido influenciados(as) por malas 
amistades. 
54. Ha habido violencia fisica entre miembros de mi familia. 
55. Debido a que soy latino(a) se ha esperado que trabaje 
mas duro. 
56. No he podido decidir que tan liberal debo ser en temas 
sexuales. 
57. Mi medico no paso el tiempo suficiente conmigo para 
entender mi enfermedad. 
58. Debido a que soy latino(a) me han pagado menos que a 
otros. 
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59. He sentido que miembros de mi familia estan perdiendo su 
religi6n. 
APPENDIX H 
COVER LETTERS--ENGLISH AND SPANISH 
LATINO IDENTITY AND STRESS 
Dear Participants: 
Thank you for your interest in this project for my 
thesis on LATINO ETHNIC IDENTITY AND ITS RELATIONSHIP TO 
STRESS. 
The purpose of this project is to verify the usefulness 
of an ethnic identity measure with an adult Latino 
population and to investigate relationship of ethnic 
identity with areas of psychosocial stress. 
This survey is an anonymous one. At no time will you 
be required to identify yourself. Nor can the results 
identify you in any way. Your participation is at all times 
voluntary. If at any time you decide to withdraw from 
completing the survey you may do so without any problem. 
Your participation will help mental health providers to 
better serve the needs of the Latino community. If you 
would like a summary of this project when it is completed, 
please mail a self-addressed stamped envelope at the address 
below. 
Again my heartfelt gratitude for your help. 
Sincerely, 
Carolyn Law 
1040 W. Granville 





Estimados Amigos Latinoamericanos: 
Reciban un cordial saludo y antemano mi agradecimiento 
por el interes que tienen en participar en la realizaci6n de 
mi tesis sobre "LA IDENTIDAD LATINA Y SU RELACION CON EL 
ESTRES". 
El prop6sito de este proyecto es con el fin de 
comprobar la identidad cultural de una poblaci6n Latina y 
adulta a traves de una encuesta. Ademas de esto, quiero 
comprobar el nivel de estres que ha estado padeciendo usted, 
su familia y su grupo etnico. 
Al contestar esta encuesta en ningun momento se le 
pedira su nombre o direcci6n con el fin de identificarle, al 
contrario queremos que su participaci6n sea an6nima y libre. 
Por lo cual si en algun momento usted quiere retirarse 
durante la encuesta lo puede hacer sin ningun problema. 
Su participaci6n sera de mucha ayuda para sic6logos y 
consejeros con el fin de proveer mejores servicios a la 
comunidad latina. Si Ud. quiere una resumen de los resultos 
de este estudio, favor de comunicarse conmigo, mandando un 
sobre con timbre a la direcci6n dada abajo. 
Una vez mas, muchas gracias por su colaboraci6n. 
Sinceramente, 
Carolyn Law 
1040 W. Granville Apt. 411 
Chicago, IL 60660 
APPENDIX I 
DEMOGRAPHIC ITEMS--ENGLISH AND SPANISH 
MARK THE APPROPRIATE ANSWER FOR EACH ITEM: 
AGE: ___ _ SEX: __ M __ F 
PLACE OF BIRTH: 
IF BORN OUTSIDE OF U.S.: 
NUMBER OF YEARS LIVING IN THE U.S.: 




NUMBER OF PEOPLE LIVING WITH YOU: _______ _ 
HOW MANY COMPADRES AND AHIJADOS DO YOU HAVE IN CHICAGO? 
COMPADRES ___ AHIJADOS 













Favor de llenar las formas: 
EDAD: SEXO: __ M __ F 
LUGAR DE NACIMIENTO: 
SI UD. NACIO FUERA DE EE.UU.: 
HACE CUANTO ANOS QUE ESTA VIVIENDO EN EE.UU.: ____ _ 
ESTADO CIVIL: __ SOLTERO(A) 
__ VIUDO(A) 
__ CASADO (A) 
__ DIVORCIADO(A) 
NUMERO DE PERSONAS VIVIENDO CON UD.: 
lCUANTOS COMPADRES Y AHIJADOS TIENE UD. EN CHICAGO? 
__ COMPADRES __ AHIJADOS 
lCADA QUE TIEMPO SE ENCUENTRAS CON ELLO? 
EMPLEO: __ TIEMPO COMPLETO 
__ MEDIO TIEMPO 
__ DESEMPLEADO(A) 
INGRESOS ANUALES: $ 0 - 15,000 
$15,000 - 30,000 
$ 30,000 - 45,000 
$ 45,000 PARA ARRIBA 
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